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Abstract. The article considers the problem of implementation of ethics as a taught subject into
modern business education. Modern business schools reached a stable point of development during last
decades and became less adaptive to the needs of modern business community. In this sense, business schools
represent a longer educational tradition while education in corporate universities which emerged a half a cen-
tury ago is grounded upon more innovative and experimental principles. Practical orientation and correlation
with the functioning of a specific organization allows corporate universities to avoid several problems
accumulated during the decades of business schools’ existence. However, the renunciation of some principles
which are traditional for both public and private education can potentially lead to contradictory consequences
including those in the sphere of ethics.

The first part of the article is a brief historical overview of the development of economic education
in the world. It is also shown on the example of the USA why some of features of business schools have
developed like we know them today and what is their connection with the various stages of development
of the world economy in the 20" century. The second part of the article aims to outline some nuances of
the emergence and development of corporate universities, to show why their influence on the modern
economic education increased and to point out the corresponding reasons to be ethically concerned.

The article analyses some problems of modern business-schools and also considers corporate uni-
versities as an alternative to traditional business education.
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The history of economic education is not very long. Modern economic thought
traces its history back to the 18th century and the debates between two schools, mercan-
tilists and physiocrats, but economics as a profession taught in universities dates back
to as late as the second half of the 19th century when most of the leading economists
became academic teachers [1. P. 722]. However, while there were many professional
economists which were teaching cognate disciplines, economics as a university sub-
ject was presented only by few professors of largest and most prominent universities.
At this time, curriculums of several universities had already economic disciplines includ-
ed, nevertheless, there were still little to no means to conduct research.

The end of the 19th century and the first decade of the 20th was the period when
most of the well-known business schools were founded. The Wharton School of the
University of Pennsylvania, the University of Chicago Booth School of Business, The
College of Commerce of the University of California, the Harvard business school and
many others started developing the method which is now commonly known as the case-
study method. One of the reasons for its popularity was the mere absence of suitable
textbooks, though today this method is still widely used in economics education. Analysis
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of cases has proven itself viable and effective as an explanation technique which appeals
to common sense and general beliefs of a student, immersing him into various realistic
situations. Generally, case-study as a teaching method is the more effective the deeper
this immersion is, and it inevitably implies that students have to deal not only with
logical and mathematical problems. Emotional participation can be welcome or not, but
it is always natural. What is more important for us here, studying cases nudges students
to make conclusions about integrity or dishonesty of managerial choices discussed
during lessons, and occasions that happened in the past usually are followed by conse-
quences with clear ethical meaning. We assume that implementation of case-studies
was one of the starting points for ethics in economic education.

During the 1920s the world was separated in two parts: several European countries,
e.g. Germany and Austria, were suffering economic decay after the First World War.
The Soviet Union was building its economy from the wreckage of the wealth of the
pre-revolutionary Russia. To the contrary, American economy was “roaring” in the
1920s. After the end of war, the United States switched its industrial capacities to peace-
ful purposes. In general, two words could describe the state of the economy of the United
States during this period: consumerism and credits. The absence of a united world eco-
nomic picture stalled the development of economic education. Moreover, this period
of American prosperity was relatively short and ended with the Great Depression, and
this instability encouraged strictly economic theories, not philosophical and ethical
reflections.

After the Second World War there was a relatively fruitful period for economics
education in several countries. In the U.S.A. the popularity of economics education grew
very quickly, it was declared on the governmental level crucial for the American econo-
my to survive [2. P. 22]. Most European countries were struggling their way out of the
post-war devastation. The economy of the Soviet Union became decentralized after
the reform of 1957. It was also the time of formation of economic theories which are
still valid nowadays such as monetarism and neo-Keynesianism.

The seventies were a decade of growing distrust of social sciences as sciences
which also affected economics as a discipline. S. Andreski in his “Social Sciences as
Sorcery” (1972) claimed that there was “an abundance of pompous bluff and paucity
of new ideas” [3. P. 11] and accused sociologists of inability to articulate their concepts
clearly. A. Elms (“The crisis of confidence in social psychology”, 1975) stated the
shortage of relevant and practical research in social psychology [4]. Similar problems
were noted by M. Deutsch (1976) in his “Comments on the Current Status of American
Social Psychology” [5]. The growth of scientific psychological literature in this decade
lead to a sense of fragmentation among academic readers.

On the other hand, it should be said that these years were fruitful for the develop-
ment of business schools, the almost only centers of economic education of that time.
Furthermore, the growing demand for interdisciplinary research raised the value of busi-
ness school which could contribute much in this sphere. W. Bennis and J. O’Toole re-
marked that “during the 1970s and early 1980s, the best business schools were arguably
the most intellectually exciting places in academia. In many universities, B schools were
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the primary loci of multidisciplinary research. That intellectual ferment and cross-pollina-
tion helped make business schools the hugely popular institutions they are today” [6].
What is most important for our paper, the 1970s was the time when the notion of business
ethics came into common use in the United States and also the time when some major
books concerning business ethics (such as “Theory of Justice” by J. Rawls) were written.

However, this notion itself seems to be troublesome: business professions are some-
times thought as unethical by their nature. One of the problems is that “discussing ethics
makes economics uncomfortable... economics is traditionally viewed as ill-suited to
discuss competing ethical norms”. This enduring idea hindered the development of busi-
ness ethics as a taught subject. Nevertheless, Polly Peck and Qintex and later World-
Com and Enron scandals proved that some economic disasters can’t be explained only
by technical shortcomings: there were bright examples of ethical misconduct among
senior executives. We could suppose that these situations should have turned the attention
of the business community and national ministries to the lack of ethical training in busi-
ness schools. Yet, this hypothesis would be at least a little anachronistic: business ethics
as a taught subject was widespread already in the 1980s, and, for example, there were
more than 500 courses taught in American educational institutions by this time [7].
Some researchers argue that existing systems of business ethics education have flaws
which already become inherent in business schools curriculums [8]. Moreover, there
are still many business schools which refuse to implement any stand-alone ethics courses
[9. P. 2]. The situation with ethics as a subject in business schools becomes more and
more confusing.

skeskosk

Despite any economical or ethical crises, business school education still remains
very popular as a passport to corporate success. A way of receiving knowledge necessary
for doing any business that would totally change the picture can hardly be imagined
today. However, corporate universities which emerged in the last decades are functioning
on the same ground nowadays. One of the main reasons for corporations to establish
their own educational institutions is the intention to preserve intellectual capital [10].
Traditional systems of education presume that a large commercial organization which
has its own specific needs and requests has only two opportunities: either to invest into
some educational institution in order to be allowed to make some adjustments in the cur-
riculums or to settle for available education. With the rise of corporate universities, the
situation has changed: corporate universities allow much more freedom in terms of ar-
ranging training courses.

However, despite the fact that first corporate universities emerged in the 1960—
1970s, there are great concerns (especially intensified by science fiction [11]) connected
with this freedom corporate universities may enjoy. First of all, it could be presumed
that since any corporate university tend to train specialists which later should be em-
ployed in a particular corporation, any corporate university tend to be a nonpublic or-
ganization which can form shady convictions.

Another important trait of most corporate enterprises today is the distancing from
state institutions and governmental regulations, which contradicts the modern idea
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of economics as a profession. As Ludwig von Mises wrote, “the development of a pro-
fession of economists is an offshoot of interventionism. The professional economist is
the specialist who is instrumental in designing various measures of government inter-
ference with business” [12. P. 869]. Modern corporations tend to avoid any influence
from the state [13]. This tendency is evident, among other fields, in the sphere of ethics.

There are also some other pessimistic expectations connected with the growth of
corporate universities. However, as we showed above, some concerns and anticipations
are delusive and based on an anachronistic thinking. Further we will try to demonstrate
why corporate universities are competing with more traditional business schools.

First of all, it should be reminded that the history of business education is tightly
connected with the development of management as a profession. In the United States,
for example, the project of management as a profession started in the beginning of the
20th century [14]. However, management as a profession differs considerably from more
traditional specializations. Today it is almost unthinkable to practice as a lawyer or as
a physician without having completed the corresponding education. On the contrary,
it is common for managers to be educated in psychology, sociology or any other field
except management [14]. This situation inclines people to think that management is an
“optional” profession, while modern business schools are mostly associated with con-
ferring MBA and similar degrees which exist for more than 50 years and still are very
popular. Hence, we should conclude that this is not a temporary shortcoming but an
established practice.

It is also becoming some kind of tradition to contrast the economic subjects and
ethics in the curriculums of business schools. Nevertheless, as W. Bennis and J. O’Toole
suggest, sometimes there is little difference between failures of economic strategy and
ethical lapses: both are caused by narrowly specialized business education [6]. Corporate
universities, on the contrary, tend to include ethical studies and some other theoretically
loaded disciplines into their curriculums.

On the other hand, graduates of today’s business schools often lack practical experi-
ence. Today’s business schools sometimes prefer research over practical teaching: “many
of the top-ranked schools sniff at professional school identity, arguing that they are
more interested in generating intellectual capital than in following the nuances of ‘busi-
ness as usual’ practices in the marketplace” [15. P. 31]. As W. Bennis and J. O’Toole
put it, the problem is that too many business school faculty members are practically
inexperienced [6].

E. Land, the founder of Polaroid, in his famous speech at MIT suggested that every
business school should have its own business. That would mean that such business
schools would be reorganized following the model of medical educational institutions
where theoretical courses are combined with the practice conducted by students under
the supervision of professors. This idea was partly realized in the corporate universities.
As D. Guthrie argues, “many corporations are creating their own internal universities
because they feel business schools have failed at training the managers and leaders
needed to run their companies” [16].

Today’s corporate universities are, to a greater or lesser extent, an alternative to
business schools. Their curriculums are more flexible and can include disciplines tra-
ditionally not studied at business schools. Despite the risks of giving such a freedom
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to educational organizations, this way of composing teaching programs has great per-
spectives. Financial organizations today “are interested in a clever cross-fertilization
between learning and strategy” [17], so, for example, the implementation of specific
on-the-job training can be crucial for specialist education.

There are also some misconceptions tightly connected with the traditional business
school education. For example, there is a common notion that “society grants to corpo-
rations the status of legal persons in order to hold them accountable for their conduct,
as any individual citizen would be” [14]. In other words, almost any society wants to see
corporations as individuals responsible for their actions as citizens would be. Despite
the fact that this concept proved to be more or less viable, there is an important and
often neglected difference: the governance of huge corporations is largely decentralized
so that in some critical situations there can be no obvious culprit. Society, nevertheless,
is usually prone to assume that the CEO or the main executives are always to blame.
In the age of large corporations this assumption is at least questionable: some sequences
of decisions are made by dozens of managers. In other words, “ethical lapses in business
occur not just because a few people are crooks” [18. P. 186]. The Enron case showed
that there is more to such disasters than just malpractice of top managers: the lack of cor-
porate culture [19].

Ethics as a part of business education is still often considered as a subject which
is not inherent in the typical and essential business curriculum. Yet, it could be seen
as a necessary part of corporate culture studies which become more and more important
for young managers. We hope that, with time, there will be no need to justify the pres-
ence of ethics courses in business education. We also hope that, despite the fact that
the idea of corporate university is not new and some corporate universities exist longer
than 50 years, corporate business education can improve the ethical climate of modern
business.

© Lapshin .Y, 2017
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COBPEMEHHbIE KOPNMOPATUBHbIE YHUBEPCUTETDI:
ITUHECKUE YITPO3bl U 3TUHECKUE HAAEXbI

N.E. JlanmuH

Poccuiickuit yauBepcuteT qpyx0Obl HAPOIAOB
117198, Mocksa, Poccus, yi. Muknyxo-Maxknas, 0. 6

B cratbe paccMoTpeHa npobiieMa BHEPEHUs STUKK KaKk 00pa30BaTeIbHON JUCIUILIMHBI B COBPEMEH-
Hoe Ou3Hec-00pazoBaHue. MHOTHE COBpEMEHHbIE OM3HEC-IIKOJIBI 32 MOCTEIHUE ECATUIICTHS TOCTUTIN
YCTOMYMBOW TOUKH Pa3BUTHS, U MX aJallTUPYEMOCTh K HBIHEIIHMM IpoOieMaM OM3HEC-CcoO0IIecTBa 3HAUH-
TEJIbHO CHU3WIIACh. B 3TOM cMbIcie OM3HEC-IIKOJIBI MPECTABIAIOT 0osee AJIUTENbHO CYHIECTBYOUIYIO
TPaJULHUIO B 00pa30BaHUH, B TO BpeMsl Kak Iporiecc 00y4eHrs! B KOPIOPATUBHBIX YHUBEPCUTETaX, ITOSBHB-
LIMXCS TIOJIBEKA Ha3a/l, IIOCTPOEH Ha 0oJiee HOBATOPCKUX U SKCIIEPUMEHTAIBHBIX NpHHIMNAX. [IpakTnueckas
OPHEHTHUPOBAHHOCTh U MPHBS3KA K (DYHKIIMOHUPOBAHHIO KOHKPETHON OpPraHU3alliy MO3BOJISIOT KOPIIO-
paTHBHBIM YHHBEpPCUTETaM H30eXaTh B CBOEH JESTEILHOCTH HEKOTOPBIX MPo0IIeM, HAKOIUBIIUXCS B TeYe-
HHE JEeCSATHIICTHH CyIecTBOBaHMsI On3Hec-IIKoi. TeM He MeHee, OTKa3 OT psia IPUHIIIOB, TPaJUIMOHHBIX
KaK UI TOCYIApCTBEHHOTO, TaK M I YaCTHOTO 00pa30BaHus, IIOTEHIHMAILHO MOXKET TIPUBECTH K HEOTHO-
3HAYHBIM IOCIIEICTBUSM, B TOM YHCIIE B Chepe ITHKH.

IepBast yacTh CTATHU MPEACTABISET COOOH KPATKHUI UCTOPUICCKUI 0030p Pa3BUTHS SKOHOMHUYECKOTO
obpasoBanus B Mupe. Ha npumepe CIIIA 1 HEKOTOPBIX JPYTUX CTPaH MOKa3aHO, OYeMY HEKOTOPBIC YePThI
OW3HEC-IIIKOJ CIIOKIIIICH IMEHHO TaKUMU, KAKUMH MBI X 3HAEM CETOJIHS M KaKOBa MX CBA3b C Pa3INIHBIMU
JTaramy pa3BUTHSI MUPOBOM 3KOHOMUKH B XX B. Bropast uacTes ctaThil UMEET CBOEH IeTIbI0 U3I0KUTH HEKO-
TOpPBIC HIOAHCHI BO3HMKHOBEHHS M Pa3BUTHS KOPIOPATUBHBIX YHHUBEPCUTETOB M YBENHMUYEHHS MX BIMSHUSL
Ha COBPEMEHHOE YKOHOMHUECKOe 00pa3oBaHue, a TAKoKe yKa3aTh HA BOSHUKIINE B CBSI3U C 3TUM IPHUNHEI
JUISL 9THYECKOT0 OeCIIOKoMCTRa.
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Cratbs AHAJIM3UPYCT HEKOTOPLIC HpO6J’I€MI>I COBPEMCHHBIX 6I/I3HGC-HIKOJ'I, a TaKK€ pacCMaTpuBacT

KOPHOPAaTUBHBIC YHUBCPCUTCTHI B KAYCCTBC AJIbTCPHATUBBI TPAJUIITHTOHHOMY 6H3HeC-O6pa3OBaHI/I}O.
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